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PREFACE

The United States Agency for International Development (USAID) is the federal
government agency that provides foreign assistance to overseas populations who

are trying to make a better life, recover from a disaster, or live in a free and democratic
country.  The Agency advances US foreign policy objectives in Sub-Saharan Africa,

Asia and the Near East, Latin America and the Caribbean, and Europe and Eurasia
by supporting three functional areas:  economic growth, agriculture, and trade;

global health; and democracy, conflict, and humanitarian assistance.  Basic education
contributes to progress in these three areas.

This document provides a summary of USAID’s recent contributions to basic
education.  It begins with a review of the importance of basic education to stable

societies, the services that USAID provides, and worldwide progress in the areas

of educational access, equity, quality, and literacy.  This document also includes
overviews of the agency’s major action areas and selected examples of USAID-

supported initiatives in those action areas in FY 2001.

To prepare this document, authors reviewed USAID policy documents and

compiled statistics from UNESCO as well as USAID’s Global Education Database
and Demographic and Health Surveys.   In addition, Washington-based central

and regional bureau staff contacted USAID field or mission officers, who provided
descriptions of basic education activities in their countries from October 2000

through September 2001.  Descriptions that have been included in this document
were selected to provide a representative sample of the types of educational

assistance that USAID provided and the impact it made.
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EXECUTIVE SUMMARY

Basic education is one of the foundations of economic development and a
fundamental building block of any stable society.  Investments in expanded and
improved basic education have been linked to faster and more equitable economic
growth, increased productivity, reduced poverty, and strengthened democracy
and civil liberties.

USAID supports basic education, which it defines broadly as all program efforts
aimed at improving primary education, secondary education, literacy training for
adults or out-of-school adolescents, early childhood development, or training for
teachers at any of these levels.  Within this broad definition, Agency policy gives
priority to efforts that strengthen primary education, giving particular emphasis
on improving educational access, quality, and equity.

In FY 2001, USAID, through its f ield-based Missions,
implemented education-related activities in 25 countries in the
Africa, Latin America and the Caribbean, and Asia and the Near
East Regions.  The following are among the agency’s many
accomplishments in FY 2001:

•   Improved classrooms and provided materials in response
to the increasing number of children enrolling in school;

• Sponsored in-service teacher training, particularly for teachers in rural, isolated
areas and for hard-to-reach populations;

• Involved communities in education decision making, and program planning
and implementation;

“Education is the

pathway to progress...”

President

George W. Bush,

March 16, 2002
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• Facilitated policy dialogue and education policy reform to improve efficiency
and quality;

• Strengthened planning, management, and evaluation expertise within
developing country agencies and institutions;

• Explored instructional programs that provide basic literacy and numeracy
instruction in nonformal school settings;

• Used television, radio, and computers to improve instruction for hard-to-
reach students and teachers;

• Improved educational opportunities for girls, out-of-school youth, and other
under-served populations;

• Provided educational opportunities for preschool-age children, thereby
improving their likelihood of primary school success;

• Evaluated private sector involvement initiatives and established partnerships
between public and private institutions;

• Initiated efforts to minimize abusive child labor through education; and

• Restored and improved education for children who were victims of
earthquakes, hurricanes, war, and the HIV/AIDS pandemic.

In achieving these outcomes, USAID’s activities helped to open more school
places, reduce the gender gap,  improve retention and dropout rates, and increase
primary school graduation rates, thereby making progress on USAID’s goals and
strategic objectives and also contributing to worldwide efforts to provide
education for all children by the year 2015.
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HIV/AIDS, child labor, natural disasters, and other unexpected crises challenged
educational progress in some areas.  USAID responded quickly with a range of
activities that reflected the particular country and the crisis at hand.  In Africa, a
Mobile Task Team worked with ministries and USAID Missions to develop

achievable action plans to manage the impacts of HIV/AIDS on
education.  In hurricane-hit Nicaragua and Honduras, USAID
improved instructional programs while rebuilding schools.  Financial
assistance and vocational training helped to redirect at-risk youth
in Brazil.

While USAID played a major role in advancing basic education in
FY 2001, much work remains to be done.  Millions of school-aged
children are still out of school; many are trapped in abusive labor
situations; school systems continue to perform far below their

potential; and the HIV/AIDS pandemic threatens educational progress in much
of sub-Saharan Africa.  To maximize its contribution toward resolving these
problems, USAID intends to build on past efforts that have proved effective,
continually seeking ways to achieve even greater impact, and to encourage the
adoption of educational best practices within host countries and among the
donor community.
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EARLY CHILDHOOD EDUCATION IMPROVED WITH CAREGIVER

TRAINING, INNOVATIVE MATERIALS, AND MEDIA MESSAGES
EL
SALVADOR

 

E a r l y  C h i l d h o o d
D e v e l o p m e n t

CHALLENGE:  Until recently, El Salvador’s basic education
programs focused on formal schools, particularly children
age 7 and older, with very little attention directed to children
age 4 to 6 (preschool age), and even less attention to the
stimulation and cognitive development of children from
birth to age 3.  Research documented that very few of the
country’s rural population, poor or not, had access to early
childhood programs.

USAID RESPONSE: In December 1997, USAID financed a
study to assess the current situation of early childhood
development in El Salvador.  Researchers found no standard
curriculum or guidelines for early childhood education for
public and private preschool centers or day-care centers,
no formal higher education programs or
courses to prepare early childhood
education professionals, little in-service
training for caregivers, and limited
knowledge among parents and childcare
professionals about appropriate techniques
and home-based practices to stimulate a
child’s psychomotor and cognitive learning
skills.  Researchers also found an apathetic
and often counterproductive media (print,
television, and radio) that did not cover

I M P A C T

USAID’s early childhood
program has facilitated

collaboration among public
and private institutions that

share common visions,
enhanced caregivers’ skills

 and knowledge,
and improved services for

pre-primary children.

stories relevant to preschool-aged children or write about
the importance of early childhood education.

In response to these findings, USAID’s early childhood
program did the following:
•

•

•

•

RESULT:  Early childhood development is
now a priority on the Salvadoran
government’s agenda.  Under the
coordination of the Salvadoran Institute for
the Protection of Minors, many public and
private institutions have shared
common visions, caregivers’ skills and
knowledge have been improved, and better
services are being provided.

Increased caregiver and public awareness of the
importance of preparing children for school;
Provided training to improve the technical skills of
caregivers in formal and nonformal situations;
Increased the cognitive, affective, and psychomotor
skills of children from birth to age 6 by developing
and distributing educational materials for family,
community,  and institutional use; and
Strengthened public and private sector institutions

that provide early childhood services.
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MULTI-MEDIA “SESAME STREET” PROVIDED

PRESCHOOL EDUCATION VIA TELEVISION AND RADIO
SOUTH
AFRICA

E a r l y  C h i l d h o o d
 D e v e l o p m e n t

 

CHALLENGE:  In South Africa, a country still working to
overcome inequities resulting from decades of apartheid,
preschools were lacking in the vast majority of rural areas.
In addition, models of appropriate social and racial
relationships were needed.

USAID RESPONSE:  The USAID Mission in South Africa, the
US Department of Education, and the Children’s Television
Workshop worked in partnership with the South African
Department of Education to develop “Takalani Sesame,” a
South African version of Sesame Street.  The USAID grant
provided financial support for the production of 65
television episodes, 104 12-minute radio programs, and an
outreach program to train early childhood care providers
to deepen the educational impact on preschool children.
Lessons were illustrated through humor, music, drama, and
comedy, featuring colorful Muppet characters Zikwe,
Moshe, Neno, and Zuzu.  Unlike other Sesame Street
international co-productions (see Information and
Communication Technology section, Egypt example), this
series was unique because, for the first time in the history
of Sesame Street, radio broadcasting of the series was
introduced.  Limited access to television due to poverty
and lack of electricity made radio the best medium to reach
South Africans in rural areas.  The early childhood

development outreach and training component for parents
and child care providers also was being pioneered in South
Africa’s and Egypt’s programs.

RESULT:  The series debuted in two provinces, reaching
1,200,000 children and promoting the core values of
respect for cultural diversity, while helping children get
ready for school.  This intervention reached 1.2 million
children and was expected to jumpstart the learning of
6.5 million children under six years of age without access
to kindergarten.  Takalani Sesame drew support from
numerous South African enterprises and businesses from
the private sector, ensuring that the program would
continue after the initial project has ended.

I M P A C T

“Takalani Sesame,” a South
African version of Sesame
Street, reached 1.2 million
children, teaching school

readiness skills and a respect
for racial and cultural diversity.
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OVERVIEW

A d u l t
L i t e r a c y

Selected Examples
Nepal

Adult literacy training involves preparing adults to function more effectively within

their communities through the mastery of basic communication, reading, writing,

and math skills.  Offering literacy programs for women is particularly important

because twice as many women as men are illiterate.

During FY 2001, USAID’s approach to adult literacy focused on integration and

linkages between literacy programs and other activities.  USAID integrated literacy

training with various types of technical instruction to enable adults to improve

the quality of life for their families and communities, as well as to be able to read

and write.  Through adult literacy programs, community members were trained

to start their own businesses, plan and implement community development

activities, and support their own children’s education.  Integration of literacy

with technical training often involved participating with other organizations that

included literacy instruction to attract more people to their own programs.  With

these linkages, both programs were more successful:  literacy instruction and

technical training both reached a broader audience.
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SELF-STUDY PROGRAM EMPOWERED

WOMEN THROUGH LITERACYNEPAL

A d u l t
L i t e r a c y

 

CHALLENGE:  In Nepal, low literacy rates (31 percent for
females age 15-24 years old in 1996), restricted access to
resources, and limited knowledge of their legal rights have
kept women from participating in and contributing to
Nepal’s economic and political development.  The USAID
Mission in Nepal helped to build women’s basic reading
and writing skills through an economic empowerment
initaitive, Women’s Empowerment Program (WEP).

USAID RESPONSE:  In WEP,  a self-study program, groups
of women who were organized to promote financial savings
worked together to build literacy.  The women controlled
their own learning environment, helped to pay for their
books, and bought their own lanterns and paper.   Literacy
volunteers (usually women from the group
who already had literacy skills) provided
support.  During 18 months, women learned
and practiced literacy and numeracy skills
while studying legal rights awareness,
advocacy, and economic participation.
Through a second USAID-supported self-
tutorial series, “Women in Business,” women
learned about savings, credit, and
microenterprise development.  Women also
participated in biweekly meetings and

monthly training sessions in a classroom environment.  Two
US-based non-governmental organizations worked with
245 intermediary Nepali groups to implement the effort.

RESULT:  Over 130,000 women in about 7,350 groups in
21 districts participated in this program.  Participants
responded that they talked more with their husbands
about household decisions and felt more confident about
making decisions themselves.  They also undertook more
collective actions in their communities and invested more
in savings and potential income-generating activities.  An
estimated 120,000 targeted women were literate by the
end of the program.  In addition, by the end of 1999, 99.5
percent (129,350) of participating women were depositing

money into a savings account at least once
a month, accumulating a total of $1 million
in savings.  Over $2.4 million in small loans
had been taken out, and 50,000 women
began or expanded a microenterprise.  At
the Nepali government’s request, USAID
provided lessons learned and technical
advice on the project.  The government used
the program as a model for a nationwide
women’s empowerment/income generation
program.

I M P A C T

An estimated 120,000
 women became literate
through USAID’s women
empowerment program.

 In addition, women saved
 $1 million and took out

$2.4 million in small loans.
Fifty thousand women

began or expanded a business.
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OVERVIEW

O t h e r  U n d e r -
s e r v e d  P o p u l a t i o n s

Selected Examples
Guatemala
Nicaragua

Vietnam

Under-served populations are those groups of people for whom the percentages

and numbers of children enrolling and participating in the education system are

substantially lower than the average in a particular country.  USAID’s definition of

under-served populations includes children in isolated rural areas, ethnic

minorities, and children with disabilities.

In FY 2001, USAID applied several strategies to help provide basic education to

under-served populations.  USAID supported the creation of national strategies

and policies that reduce barriers to children’s enrollment, retention, and

completion.  Because language is often a barrier, USAID tested programs that

provided basic education to indigenous populations whose first language was

not the language of instruction in the formal school system.

To better serve children with disabilities, USAID promoted inclusive programming,

an approach that integrates children with physical and cognitive disabilities into

the mainstream, such that they can be productive members of their community

and its workforce.  In addition, USAID advocated education for children with

disabilities through outreach and dialogue with host-country governments and

other partners for policy reform.  To this end, USAID supported the International

Working Group on Disability and Development, a flagship program of the

Education for All initiative, which supports inclusive education.
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NATIONAL POLICY REFORMS SUPPORTED BILINGUAL

EDUCATION FOR INDIGENOUS POPULATIONSGUATEMALA

O t h e r  U n d e r - s e r v e d
P o p u l a t i o n s

 

CHALLENGE:  Half of Guatemala’s school-age children are
indigenous speakers of one of the country’s 21 Mayan
languages.  Although most begin school without functional
knowledge of Spanish, only 18 percent attend school
where at least one of the teachers speaks their maternal
language.  Despite two decades of technical and financial
support by USAID and the international donor community
for intercultural bilingual education for the majority
indigenous population, the government of Guatemala had,
until recently, demonstrated indifference and even
antagonism toward such an educational approach.

In addition, secondary level enrollment ratios are low for
indigenous and rural populations, as a whole.  The gross
national enrollment ratio in junior high is 31.2 percent,
but in the Quiché region, it drops to only 9.4 percent.  Of
children who graduate from sixth grade, few aspire to
continue their studies due to the lack of places for them
in secondary school.  Nevertheless, parents and students
have come to realize that graduation from sixth grade is
insufficient to guarantee employment opportunities in the
global economy.

Over recent years, decisions and actions related to the
peace process helped to strengthen both the ability and
resolve of the Ministry of Education to address the 1996

Peace Accord commitment to promote intercultural
bilingual education nationally.  Specifically, the government
expanded bilingual education to more language areas,
schools, and grade levels and implemented a systematic
training program for preparing intercultural bilingual
teachers.

USAID RESPONSE:  The USAID Mission in Guatemala
supported national education policy reforms designed to
strengthen the policy environment for cultural pluralism
and capacity building in the Ministry of Education and non-
governmental organizations.  USAID provided technical
assistance to the Ministry of Education’s Directorate for
Bilingual Education to improve policies and strategies that
advocate for and deliver bilingual education in Spanish and
fourteen Mayan languages.  USAID also began to develop
national-level indicators and a monitoring and evaluation
system and to conduct needed research regarding bilingual
education policy and practice.

RESULT:  USAID’s collaboration with Guatemala’s Ministry
of Education resulted in the following intercultural, bilingual
education policy reforms:                                      ..

 •   a Ministerial Decree mandating that all teachers with
      Mayan language ability be assigned to teach at the
      pre-primary through grade three levels;
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•

•

With active debate by members of Congress, the Ministry
of Education’s 2001 budget for intercultural, bilingual
education increased significantly. Guatemala hosted the
First Hemispheric Conference on Indigenous Education,
which was held in conjunction with the Session of the
Indigenous Parliament of the Americas.  This event brought
together over 900 participants from 16 countries of the
Americas for a dialogue on effective, relevant schooling for
indigenous populations in multilingual, multicultural
societies.

To improve access to secondary level instruction in rural
areas, USAID supported community efforts to establish
cooperative junior high schools in Quiché.  With the
support of USAID, parents formed committees, lobbied
their respective municipalities to provide financial

assistance, and worked with the Ministry of Education to
authorize and establish the schools.  The program allowed
the community to recruit and train teachers and obtain
instructional materials under one condition:  that the 640
junior high students serve as bilingual teacher aides in the
early primary classes (grade pre-K to 3), especially in
classrooms taught by monolingual Spanish-speaking
teachers.

The students not only constituted additional instructors
in the crowded classrooms, but they brought Mayan
language capability to previously Spanish-only classrooms
and served as a linguistic bridge between home and school.
The Ministry of Education
was enthusiastic about the
Quiché cooperative
schools and the innovative
approach to increase
access to basic education,
improve schooling
outcomes for primary
school children, and
increase the level of
community commitment
to education.

GUATEMALA ...

 

O t h e r   U n d e r- s e r v e d
P o p u l a t i o n s

I M P A C T

USAID-supported policy reforms
led to indigenous language
literacy training for  8,000
Mayan-speaking primary

teachers.  Six hundred and
forty students from parent-
organized junior high schools

became bilingual teacher aides
in the primary grades.

intensive training in reading and writing in Mayan
languages to 8,000 Mayan-speaking primary teachers;
and
new loan agreements to provide two-year degree
training for 70,000 primary teachers, including specific
training in intercultural, bilingual education and bilingual,
intercultural texts in Spanish and fourteen indigenous
languages.
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O t h e r  U n d e r- s e r v e d
P o p u l a t i o n s

CHALLENGE:  In Nicaragua, a multiethnic, multicultural nation,
its Caribbean coast is home to six indigenous and Afro-
Caribbean ethnic groups.  Because the Caribbean coastal
region was formerly under British rule, its history and
culture are distinct from the Pacific coast region of the
country, which was colonized by the Spanish.
Communication between the regions is challenged by
language, culture, and geographic isolation.  Historically, the
Caribbean coast has had limited opportunities for economic
development and education.  In FY 2001, 80 percent of
the population lived in poverty.  Thirty-one percent of the
urban population and 44 percent of the rural population
were illiterate, well above the national average of 21 percent.

USAID RESPONSE:  The USAID Mission in
Nicaragua funded a series of fora to help
shape the country’s bilingual, intercultural
education program.  For the first time,
central Ministry of Education officials
traveled to the region to meet with
educators, community leaders, and the two
regional governments to define education
priorities in the Caribbean region. Bilingual
education was embraced as a way to give
the region’s children an opportunity to

study in their own language and to learn Spanish.

USAID’s program trained teachers and school directors
from 28 bilingual model schools and instructed Ministry
of Education technical specialists and administrators in
bilingual elementary education.  Project staff traveled to
remote schools to help teachers implement new teaching
practices.  Schools organized student governments and set
up classroom learning centers.  Resource centers, each with
a computer as well as other equipment and materials, served
the model schools.  Parents provided maintenance, planted
gardens, and established school libraries.

RESULT:  USAID’s bilingual, intercultural education in
Nicaragua went beyond giving minority
children quality education.  The program
allowed teachers, education administrators,
parents, and community leaders to come
together to explore issues that touched their
identities as indigenous peoples.  Discussing
and implementing bilingual education helped
citizens set aside politics to focus on
providing the best education for their
children.  Participants confirmed that the
program helped them to take significant
steps toward peace and democracy.

BILINGUAL EDUCATION BROUGHT

EDUCATION AND INTERCULTURAL EXCHANGENICARAGUA

 

I M P A C T

USAID brought teachers,
administrators, parents, and

community leaders together to
address the educational needs
of the indigenous population.
The program strengthened

democracy and education, and
drew isolated groups

 toward peace.
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O t h e r   U n d e r- s e r v e d
P o p u l a t i o n s

CHALLENGE:  More than 1 million Vietnamese children, or
3 percent of the child population, has physical or mental
disabilities, as estimated by UNICEF and the Vietnamese
government.  Many of these children are cut off from social,
recreational, educational, and other normal childhood
activities.  Others have been displaced due to parental death,
abandonment, or poverty, or are isolated from the
mainstream educational system due to cultural values or
religious beliefs.

USAID RESPONSE: In 1997, USAID launched the Children
with Disabilities Initiative to provide noninstitutional
services for children with special needs.  The program has
two components, both of which are based on inclusive
education, which provides learner-centered schooling for
children with and without disabilities together in regular
classrooms.

Expansion of Community Support for Children with Disabilities:
As an extension of a successful pilot model into three
northern districts, this component combines inclusive
education and community support by emphasizing the
traditional village values of helping others and providing
for the educational and social needs of all.  Seven hundred
and eighty-seven district and local-level trainers and 640
primary and secondary teachers were trained in inclusive

education techniques.  Curriculum enhancements were
developed, and 3,700 copies were distributed.

Inclusive Education for Hearing Impaired and Deaf Children in
Vietnam:  This component provided screening, assessment,
and referral services to over 10,000 children in seven
provinces; identified, tested, and fit deaf and hearing-
impaired children with hearing aids and provided related
education; trained pre- and primary school teachers; and
completed and disseminated the Vietnamese Sign Language

Dictionary.  Four hundred
and five teachers,
education officials, and
health workers were
trained to screen children
with potential hearing
difficulties.

RESULT:   A total of 2,603
children with disabilities

and their families benefited directly, with 61 percent included
in schools.  More children may benefit as other schools
and communities adopt inclusive education policies.  In
addition, since 1998, 1,200 hearing-impaired children have
been tested, and over 750 children have been fitted with
hearing aids.

I M P A C T

With USAID support,
1,588 children with disabilities

were mainstreamed into
existing schools, and

more than 750 children
were fitted with hearing aids.

INCLUSIVE EDUCATION REACHED

CHILDREN WITH DISABILITIES
VIETNAM
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Figure 6.  Adults and Children Estimated to Be Living with HIV/AIDS

Source:  UNAIDS

“I asked, ‘What are you worried about most?’

And they said, ‘We are worried about losing

our kids to the AIDS epidemic…We want to

know what to do to stop it.’”

               Andrew Natsios

                     Administrator,  USAID, 2001
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OVERVIEW

H I V / A I D S

Selected Examples
Africa Region

Malawi

In December 2000, an estimated 36.1 million people worldwide were living with
AIDS.5   Over 28 million of those people were in Africa, with another 6.1 million
in southern Asia, and 1.4 million in Latin America.  With the exception of Sub-
Saharan Africa, men are much more likely to be living with HIV/AIDS than women.
These high prevalence rates affect both students and teachers.  In Africa, the
HIV/AIDS epidemic represents a serious challenge to education systems
throughout the continent (see Africa Region below).  Although HIV/AIDS is
damaging African education systems more severely, it is also spreading in India,
Latin America and the Caribbean, Eastern Europe, and the Former Soviet States.
Similar impacts on the education system are expected to result.

USAID sees the HIV/AIDS pandemic as a growing crisis that requires immediate
attention and a concerted effort by every sector of the agency.  With no known
cure and treatment unaffordable and/or not readily available in the developing
world, prevention is key.  To fight HIV/AIDS, USAID is implementing a
comprehensive, integrated approach that emphasizes prevention and public
education, but also includes treatment and care for orphans, measures to stop
mother-to-child transmissions, affordable drugs,  infrastructure and medical training,
and capacity building to offset personnel losses in key institutions.  The support
for the millions of HIV/AIDS orphans and other children whose families have
been affected by this pandemic provides basic education as well as health
knowledge that will prepare them to make important decisions and help stop the
spread of this killer disease.
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MOBILE TASK TEAM SUPPORTED EDUCATION

MINISTRY EFFORTS IN SOUTHERN REGION
AFRICA
REGION

H I V / A I D S

CHALLENGE:  Seventy percent of the people in the world
living with AIDS are in Sub-Saharan Africa.  Countries in
southern and eastern Africa face increasing numbers of
students without adequate financial support, and growing
numbers of orphans and children who drop out of school
to care for siblings or sick relatives.  Children in school
often experience lower educational quality due to teacher
mortality, morbidity, and absenteeism as they care for sick
relatives and attend funerals.

USAID RESPONSE:  In collaboration with USAID’s Africa
Missions and central ministries of education, the Africa
Bureau Education Team developed a strategy to guide work
on HIV/AIDS in education systems.  The strategy includes
support to ministries of education to manage the impact
of HIV on the workforce and pupils, strengthen the delivery
of school-based HIV prevention activities, and support
innovations in delivering relevant education to orphans
and other vulnerable children.  The Africa Bureau Education
Team helped five missions—Malawi, Zambia, Namibia, South
Africa, and Ghana—to build HIV/AIDS mitigation and
prevention activities into their education frameworks.
Planning also began on frameworks in Mali, Guinea, Benin,
and Ethiopia.

To support ongoing work on HIV/AIDS in education
systems, the Africa Bureau formed the University of Natal
Mobile Task Team for HIV/AIDS and Education, based in
Durban, South Africa.  Composed of southern African
professionals in HIV/AIDS, education, economics, and
information systems, the Task Team worked with ministries
and USAID Missions to develop achievable action plans to
manage the impacts of HIV/AIDS.  Through related training
activities, the Task Team trained core groups of Africans in
critical skills.  Together these groups are creating  a network
of managers and planners that is able to design and
implement countermeasures to the pandemic.

RESULT:  Since its formation in 2000, the Task Team
successfully conducted training in the five African countries
where USAID Missions have included HIV/AIDS

interventions in their
education programs.
Supported by the Africa
Bureau Education Team, the
team coordinated with
other donor agencies
working in Africa, thus
expanding its impact to
western and eastern Africa.

I M P A C T

USAID’s Africa Bureau
facilitated the development of

prioritized and achievable
action plans for managing the
impacts of HIV/AIDS in five

sub-Saharan African countries.
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RAISING COMMUNITY AWARENESS ABOUT HIV/AIDS

IMPACTED GIRLS’ EDUCATIONMALAWI

H I V / A I D S

CHALLENGE:   Malawi, like many of its neighbors, has been
hit hard by the HIV/AIDS epidemic.  Prevalence rates among
adults age 15 to 24 are estimated to be 16 percent.  Average
life expectancy at birth dropped from 45 years in 1990 to
40 years in 2000.  As in other countries, HIV/AIDS has had
an impact on the educational program.  In 1999, for example,
HIV/AIDS was taking the life of at least one teacher per
day.  In one longitudinal study involving 65
primary schools, 50 percent of the teachers
who were teaching a class at the beginning
of the year were not teaching that same class
six months later.  With parents and
community members affected in increasing
numbers, children have been surrounded by
sickness and death.  Absenteeism, dropout,
and repetition rates have increased for those
children whose parents died.

USAID RESPONSE:  The USAID Mission in Malawi sought
to address the cultural, social, health, and gender contexts
for risk-prone behavior contributing to HIV/AIDS.  The
Mission chose a methodology that ensured community
ownership in identifying behavior that contributes to the
proliferation of HIV/AIDS and the solutions to that risk-
prone behavior.  This methodology, which had been

implemented successfully to improve girls’ participation
and educational quality in Malawian schools, utilized Theatre
for Development and a media campaign to stimulate local
participatory dialogue about the realities of HIV
transmission and to mobilize public support for prevention.

The Creative Centre for Community Moblization, a local
NGO, implemented this methodology.  The program

incorporated a high level of local
participation in this process.  Once the
communities identified behaviors that
contribute to the spread of HIV/AIDS and
recognized that they had the power to
alleviate the spread of the disease,  trained
community specialists worked with
community members to develop action
plans with feasible interventions and
solutions.

RESULT:  HIV/AIDS prevention action plans are currently
being implemented.  USAID continues to build on the
success of this program by expanding this strategy into
other countries, combining awareness and community
involvement with health activities, and using technology to
help to spread the message.

I M P A C T

As a result of the project’s
participatory process, which

was funded by USAID,
communities are implementing
locally generated action plans
to mitigate HIV/AIDS in their

own communities.
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OVERVIEW

Selected Examples
Brazil
India

C h i l d  L a b o r  a n d
T r a f f i c k i n g

Children in developing countries often work to help their families.  For example,

in 1995, an estimated 250 million children age 5 to 14 were working worldwide,

of which 120 million were working full time and 130 million were combining

work and school.  Among school-going children, 33 percent of boys and over 42

percent of girls were engaged in economic activities on a part-time basis.

There is a distinction, however, between children working and the worst forms

of child labor.  The worst forms include all forms of slavery or practices similar to

slavery, child prostitution, the use, procuring, or offering of a child for illegal activities,

and/or work associated with dangerous and/or exploitative labor practices that

place a child’s health, safety, or morals at risk.

In FY 2001, USAID initiated a coordinated approach to reducing the incidence

of child labor. For example, the US Department of Labor, the International Labor

Organization (ILO), the World Bank, and UNICEF all have been working to reduce

and/or eliminate the worst forms of child labor.  USAID contacted representatives

from these groups and from the education components of ongoing and planned

in-country programs to discuss how to coordinate international activities.  USAID

also funded its first global initiative, Education to Combat Abusive Child Labor

(ECACL), to identify best practices and implement pilot projects.

Although USAID is new to the prevention of abusive child labor, its worldwide

presence, experience in basic education, and operational basic education programs

in 25 countries position it to enhance ongoing child labor initiatives.
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ACTIVITIES REDIRECTED AT-RISK YOUTH TO

SCHOOL, SAFETY, AND VOCATIONAL TRAININGBRAZIL

C h i l d  L a b o r  a n d
T r a f f i c k i n g

 

CHALLENGE:  Of the 35 million people who live below the
poverty line in Brazil, 21 million are children.  Although 96
percent of the school-age children are enrolled in formal
schools, primary level students often repeat grades or drop
out.  Abusive child labor is common, with about one fourth
of the population age 10 to 17 in the labor force.

Northeastern Brazil has the fastest growing school-age
population and the weakest social infrastructure.  Street
children and at-risk youth generally lack access to basic
education and health care.  Poverty, together with urban
migration, has led to even further breakdowns in family
structures, resulting in more children begging and working
on the streets.  Increasing numbers of girls are engaged in
domestic labor and the “sexual tourism”
trade.

USAID RESPONSE:  USAID’s at-risk youth
activities focused on several areas:
improving the educational preparation of
children, including increased access to basic
education and youth-oriented vocational
training; combating sexual exploitation of
children and adolescents; and contributing
to the prevention and eradication of the
worst forms of child labor in poor urban

areas.  USAID supported Brazilian government, NGO, and
other donor efforts to develop successful models that
could be refined and adopted as effective public policies.
Activities supported the provision of the Minimum Income
for School Attendance Benefit to families of working
children and the offering of art education and vocational
training in areas such as computer repair, manufacture of
medical equipment, theater, and music.6   USAID also
provided technical assistance and training to state-level
coalitions of NGOs that serve at-risk youth.

RESULT:  USAID’s program reached 3,332 children and
youth age 7 to 17—1,186 boys and 2,146 girls.  In addition,
over 60,000 family members, public school students and

teachers, and community members were
indirectly affected.  Employment rates in
legal jobs for employment-aged youth
increased from 20 percent in 1999 to 63
percent in 2001.  School promotion rates
of assisted youth reached 95 percent in
2001, compared to the average 68 percent
grade-pass rate in Brazil’s Northeast.  USAID
also developed tools to map service needs
and monitor social interventions and their
impact on working children.

I M P A C T

USAID’s at-risk youth activities
directly served 3,332 children,

and 95 percent of
participating youth passed

their grades in 2001.  In two
years, employment rates

in legal jobs for youth
 increased by 43 percent.
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GRANTS HELPED CHILDREN STUDY

RATHER THAN WORKINDIA

C h i l d  L a b o r  a n d
T r a f f i c k i n g 

CHALLENGE:   In 2000, India had the largest number of
child workers,  age 5-14, in the world.  An estimated 100-
150 million children were “out of school,” with more than
44 million children employed in hazardous and non-
hazardous industries, which endangered their physical and
psychological well being.  A significant percentage of these
44 million children were bonded laborers being forced to
work, often for as long as six years, to pay off their parents’
small loans from moneylenders.    Some of the loans for
which children served in bonded labor totaled only $25.

Abusive child labor in India persists as a result of poverty,
cultural beliefs and traditions, social and economic factors,
weak enforcement of existing laws prohibiting child labor,
the lack of a compulsory education policy, severely limited
access to school, and poor educational quality in many
regions of the country.  Key to the success of any program
to eradicate abusive child labor is providing access to
education for the working or out-of-school children.

USAID RESPONSE:   In February 2000, USAID awarded
grants to support the efforts of Indian NGOs that had
been successful in partnering with the Indian government
and corporate groups to protect children’s rights and to
put children back in school once they have been removed
from child labor situations.

RESULT:  The organization expanded its efforts to remove
children from the carpet industry to include the liberation
of children from hazardous industries like tanneries and
stone quarries.  “Rescued” children were educated and
reintegrated into their communities.    Another Indian NGO,
which focused on removing bonded female children from
the agriculture sector,  used its USAID assistance to expand
its efforts to reintegrate targeted girls into the formal school
system and to train other NGOs to establish similar
programs in other geographic areas.

I M P A C T

With USAID grants, Indian
NGOs expanded their abilities

to remove children from
hazardous industries and

provide them with educational
opportunities.
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OVERVIEW

N a t u r a l
D i s a s t e r s

Selected Examples
Nicaragua
Honduras

Hurricanes, earthquakes, and other natural disasters can upset the provision of

basic services and shake the foundation of educational systems.  Hurricane Mitch,

which struck in 1998, was the worst natural disaster to hit Central America in

two centuries, while 1999 brought earthquakes in India and Central America.

These disasters can often create large numbers of displaced persons who need

access to education.

When disasters strike, relief organizations provide what some consider “the three

pillars of emergency aid”:  food, shelter, and medical care.  Yet, recent research has

shown that education is an important element in stabilizing and safeguarding the

lives of children and that it has a positive effect on refugee communities. USAID

supports national and international relief efforts by helping to rebuild or repair

facilities and to capitalize on the period of rebuilding by improving the quality of

education beyond what was provided before the disaster occurred.
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RECONSTRUCTION, MATERIALS, AND EMOTIONAL SUPPORT

REVIVED DECIMATED COMMUNITYNICARAGUA

N a t u r a l
D i s a s t e r s  

CHALLENGE:  When Hurricane Mitch hit in 1998, whole
farms and communities in Nicaragua’s northern area were
washed away, and agricultural production was devastated.
In one municipality, a mud slide obliterated several
communities, killing over 2,000 people and leaving
thousands more injured and homeless.  At least 1,400
school buildings were destroyed or damaged.  One-fifth of
Nicaragua’s total school infrastructure was decimated.

USAID RESPONSE:  In October 1999, USAID developed a
two-year education recovery program to restore education
and other basic services to devastated communities.  The
program provided basic classroom supplies, books, learning
materials, sports and other equipment, and training for
teachers and parents at 223 of the hardest-hit schools.
The program also provided 5,000 pieces of replacement
furniture (some of which was assembled by parents and
community members), water and sanitation facilities, and
basic health training for teachers and communities.  In
addition, in one of the poorest rural areas, program funds
enabled community members to repair flood-damaged
schools.  Emotional recovery services, which were provided
to mud slide and flood victims, included training for 235
teachers and administrators, benefiting 5,328 students.
After-school courses in sewing, auto mechanics, beautician

skills, cooking, electricity, soldering, carpentry, and agriculture
were also provided.7

RESULT: Research documented academic improvements,
particularly in reading, reduced aggressiveness, improved
classroom discipline, less conflicted interpersonal relations,
greater ability to concentrate,  better physical health and
nutrition, and more active student participation in
classroom and school activities.  Stress-reduction
techniques helped teachers and students overcome
anxiety, insomnia, and other post-traumatic stress symptoms.
Students expressed enthusiasm about the after-school
courses.

The effect of USAID’s assistance was unprecedented for
the 223 schools, which
were impoverished even
before the devastation of
Hurricane Mitch.  The
program did not just
restore facilities, but also
rekindled hope in schools
where even minimum
learning requirements had
long been absent.

I M P A C T

USAID’s program provided
classroom supplies, books,

learning materials, equipment,
and training for teachers and

parents at 223 of the hardest-
hit schools.  Emotional

recovery services helped 5,328
students.
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CURRICULUM IMPROVEMENTS AND SCHOOL REPAIRS BOOSTED

BASIC EDUCATION AFTER HURRICANE MITCHHONDURAS

N a t u r a l
D i s a s t e r s

 

CHALLENGE:   In 1998, although the literacy rate in
Honduras was 74.6 percent, some of Honduras’ basic
education system characteristics hindered progress in
other basic education indicators.  Poor instruction,
outdated curricula and teaching materials, a lack of national
standards for teacher performance, and systemic managerial
weaknesses contributed to high failure, repetition, and
dropout rates and a 68 percent primary
school completion rate.  While access to
primary school was one of the highest in
Latin America, only a third of the country’s
primary school graduates had access to
middle school, and urban/rural dichotomies
prevailed:  76 percent of urban youth had
access to middle school, as opposed to 0-6
percent of rural youth.  When Hurricane
Mitch struck, many of the operating schools
were damaged or destroyed, either by the
hurricane itself or by the thousands of
families who used the schools as temporary shelters.

USAID RESPONSE:  USAID addressed instructional
efficiency while restoring school facilities.  USAID repaired
and/or built schools in communities for relocated families,
and built or expanded vocational centers to provide skills

training for local youth.  To improve learning, USAID
extended its EDUCATODOS program (Education for All)
(see “Nonformal Education,” Honduras)  for grades 1-6 in
the affected areas, developed and pilot tested the
curriculum and learning materials for grades 7-9, and then
offered the grade 7-9 program in the vocational centers
so that students could complete middle school while

acquiring job skills.

RESULT: By the end of calendar year 2001,
more than 1,000 classrooms had been
repaired, reconstructed, and furnished,
restoring educational access for 30,000
school children annually.  Over 3,000
students were enrolled  in the 7th grade in
103 EDUCATODOS centers.  A network of
52 non-governmental organizations, 59
municipalities, and 15 private businesses
supported the EDUCATODOS grades 1-6
program.  Another network consisting of 10

private businesses, 29 municipalities, and 30 non-
governmental organizations have supported the
EDUCATODOS 7th grade program.  Preparations were
underway to expand the program to 8th and 9th grades.

I M P A C T

More than 1,000 classrooms
were repaired, reconstructed,

and furnished, restoring
educational access to 30,000

school children annually.
Over 3,000 students were
enrolled in the 7th grade

in 103 EDUCATODOS centers
for grades 7-9.
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